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‘Feedback is a process and not a one-off event. Feedback is self-related, often in terms of self-development, 

and as a consequence, I recommend that feedback should be both motivational and developmental in nature. 

It should motivate a student to believe that they can make progress and do better. Relationships have a 

fundamental impact on how feedback is given and received and on whether it results in positive or negative 

outcomes. Feedback should be given for the benefit of the receiver and not for the benefit of the give.’ 

   

 DR TIM O’BRIEN    

 

At Childs Hill Primary School we are committed to ensuring marking and feedback have meaning and impact on 

the child’s learning and progress. With this in mind we have decided to develop a new policy that allows the 

teachers to use a range of feedback strategies. This will ensure the children receive input that is as instant as 

possible. It will also allow children to become more independent learners, correcting their own mistakes and 

supporting each other with improvements.  

 

To achieve this we need to ensure that:  

 Feedback is meaningful, manageable and motivating  

 Feedback is given in the moment and should have an immediate impact which enables children to reflect 
on their learning or progress towards their objectives  

 Children are exposed to a variety of feedback that raises self-esteem, develops independence and 
encourages reflection  

 Feedback feeds into the planning cycle, being visible through annotations and misconceptions noted and 
followed up in the next learning session.  

 Next steps identified can be addressed in the lesson instead of a follow up in the books or out of the 
moment. 

 We adopt child led opportunities to self and peer assessment. 

 We promote ‘marking in the moment’ which allows for children to correct instantly and for teachers to 
address common misconceptions or next steps during the lesson. 

  We trust teachers’ professional judgements to meet the needs of the children and feel that effectiveness 
of feedback is evidenced through progress in the books. 
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FEEDBACK FOR LEARNING TOOLKIT 
AGREED STRATEGIES 

- Hot Marking 

- Yellow Box 

- Child Conferencing  

- Self-Assessment 

- Peer-Assessment 

This list is not exhaustive, teachers are expected to use their professional judgement according to the 

learning needs of their children.   

PEN TYPE PURPOSE 

Purple Pen 
 
 
 

To be used by the teacher to record feedback in books 
whilst the child is present. There is no need for the teacher 
to write it if they have said it. Recorded with a ‘VF.’ 

Yellow Highlighter 
 
 
 

Used by the teacher (or by a peer once modelled) to 
highlight a section of work that either needs improving or 
has a correction to be found within it. 

Green Pen 
 
 
 

To be used by the child when correcting, editing or 
improving their own work. It will also be used to tick off 
Success Steps during self-assessment. 

Green Highlighter 
 
 
 

To be used by the children to highlight where they feel 
they have met a Success Step. 

Blue Pen 
 
 
 

To be used by a child to give feedback during peer 
assessment and in relation to the Success Steps. 

 

AND RAG TRAYS 
These are for children to place their books at the end of each session in order to further support the 

organisation of your subsequent conferencing.  

   

 

 

 

 

 



CHILDS HILL PRIMARY SCHOOL – FEEDBACK FOR LEARNING POLICY – FEBRUARY 2019 

HOT MARKING 

RESEARCH 

‘Hot-marking puts a greater emphasis on verbal dialogue that is targeted to help students improve their 

work. This means that students can instantly act upon the feedback, all the while significantly reducing 

written marking for the teacher.’ Ross Morrison McGill 

DESCRIPTION 

Hot Marking enables the teacher to quickly gain an insight into each child’s individual learning and 

achievements against the learning objective or success steps. It is a chance for teachers to set ‘in the 

moment’ targets and move the children on where needed. The idea is that ‘less and more often’ is a better 

approach to ensure verbal feedback is meaningful and can have instant improvements. 

PUTTING INTO PRACTICE 

For Hot Marking to be successful there needs to be specific conditions.  

 The lesson needs to have an element of independence – a long writing task or maths game in which 

the children can be working self-reliantly and quietly. This will obviously lend itself to some subjects 

more than others.  

 When the teacher has completed their input with their group/select children they move around the 

classroom with the purple pen and assess on the spot. 

 Children will be aware that there will be verbal dialogue and what is said needs to be put into 

practice once the teacher moves on. This is recorded with a ‘VF.’ 

 If there are on the spot corrections to be made the children will complete this in green pen. 

 Evidence of Hot Marking will be seen in the continuation of the child’s work and any corrections 

made on the spot. 

 In some instances there may be children who need additional teacher input. Once the teacher has 

finished Hot Marking for the class, those children will be pulled to an intervention space where 

another strategy (e.g child conferencing can take place).  

 Notes can then be made, where necessary, on planning to highlight areas for improvement as a 

whole/or for individual children. 

RESOURCES 

Purple Pen 

 

 

 

 

 

https://www.teachertoolkit.co.uk/?s=Verbal+Feedback
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YELLOW BOXING 

RESEARCH 

‘The mistake I made was seeing feedback as something teachers provided to students. I discovered that 

feedback is most powerful when it is from the students to the teacher.’  

Hattie - Visible Learning for Teachers 

DESCRIPTION 

Yellow Box marking is an approach which shifts the emphasis of improvement from the teacher to the child. 

Traditional forms of marking do encourage children to make improvements, re-draft and edit. However, as 

teachers we quite often illustrate to the pupils precisely what it is we suggest needs attention. The Yellow 

Box technique requires children to identify for themselves, what it is that requires improvement. They then 

go ahead and attempt these changes. 

PUTTING INTO PRACTICE 

The Yellow Box approach can be used in two ways: 

1. A yellow box is drawn around a section of work produced in a children’s book. This indicates to the 

child that within that area / section of work there are elements that could be improved, edited or 

changed in some way. Children should be encouraged to consider learning objectives and success 

steps alongside the non-negotiables established within your class/year group. A prompting question 

or suggestion can be added to stimulate the thought process in the child.  

2. It can also be used as a ‘spotlight’ in order to focus children to identify what they have done well in 

reference to the learning objective and success steps. This is a more self-reflective use of the yellow 

box and needs to be used in conjunction with the green highlighter.. 

 

RESOURCES 

Yellow Highlighter 

Green Pen for responses and edits 

Green Highlighter for underlining success steps 

 

 

 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwi6sIPen43eAhUS1BoKHVZTBYYQjRx6BAgBEAU&url=https://www.teachertoolkit.co.uk/2016/02/05/markingsketchnote/&psig=AOvVaw3T_e3W4hy3BY_DDe5azPKl&ust=1539857872612645
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CHILD CONFERENCING 
RESEARCH 

‘When it comes to marking and feedback, the hard work should be for the person receiving and not for the 

person providing the assessment.’  Ross Morrison McGill 

DESCRIPTION 
Child Conferencing is at the root of improving marking, feedback and progress. Child conferencing needs to be viewed 

as the ‘new way to mark’, the more effective strategy when it comes to assessment and target setting. John Hattie 

suggests that ‘goal setting’ has a significant outcome because it helps students see the ‘bigger picture’ in their 

learning. This is easier to do verbally and has the ability for teachers to see its impact.  

Therefore, Child Conferencing enables the teacher to scoop up the prior low-attainer, push the age related and 

extend the prior high-attainers. It allows teachers to sit on a 1-1 or small group basis and discuss work/ targets with 

those children in relation to their most recent work. Teachers spend the time with the child going over their work and 

allowing the child the time to correct and analyses their outcomes. It can be done in a range of ways depending on the 

lesson, the child, the gap or the extensions but the aim is that children will develop an awareness of how the 

conference helped to improve, secure or further their learning and be able to articulate this.    

A record is kept of the children who are conferenced in which subject and when. 

PUTTING INTO PRACTICE 

Child Conferencing can be completed in two different ways. 

1, After the Session 

 Teachers will spend time after the session looking over the children’s books. 

 They will decide which children had not achieved the learning objective/ did not meet the success 

criteria/ fully achieved etc.  

 A selection of children will then be conferenced within the next session or an allocated time slot. 

 Be mindful of the time left between work being done and conferencing taking place – the quicker 

the better. 

2, During the session 

 Within the lesson undertake a round of Hot Marking and assess outcomes against success criteria 

 Decide which children need conferencing and pull them to the designated space 

 Allow the children time to correct/ extend or complete their work with guidance  

Both opportunities for conferencing will involve the child working alongside the teacher/adult. 

 

RESOURCES 

Purple pen 

Green pen 
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A conferencing space 

‘Today my teacher conferenced me on…’ stickers 

SELF ASSESSMENT 
RESEARCH 

‘The mistake I made was seeing feedback as something teachers provided to students. I discovered that 

feedback is most powerful when it is from the student to the teacher. What they know, what they 

understand, where they make error, when they have misconceptions, when they are not engaged – then 

teaching and learning can be synchronised and powerful. Feedback to teachers makes learning visible.’ 

Hattie  

‘If used meaningfully and well-managed, peer and self-assessment can improve students’ understanding of a 

topic, enable them to support one another and have a huge impact on progress. It can also drastically cut 

your marking pile – so, everyone’s a winner!’ 

Ross Morrison McGill 

DESCRIPTION 

Self-assessment can take two formats. 

1. The first is to complete the edits and then to assess the impact of the changes, explaining how and they 

the work has significantly improved.  

2. The second is to incorporate the edits into their self-assessment by identifying an element that need to be 

improved, explaining how that could be achieved, editing the work and then explaining the impact.  

Self-assessment is a key element to the whole structure of teaching and learning. It helps the teacher 

understand the depth of the children’s understanding regarding the intended learning which in turn helps to 

guide future planning and personal target setting. 

PUTTING INTO PRACTICE 

To be successful you will need to: 

1. Have clear Success Steps 

Make sure that you are crystal clear what makes a piece of work successful. Language must be kept factual; 

anything that is open to interpretation can complicate the process. In an art lesson, saying ‘you have used at 

least 3 different tones (highlight, mid-tone and shadow)’ is often easier for a children to understand than 

‘effective use of tone’. Tick boxes and checklists work particularly well, especially with younger children. 

2. Develop the Success Steps with children. 

Rather than just providing an assessment criteria, have the class get involved with creating it. This will get 

them to take ownership and they are likely to develop a much deeper understanding of how to make 

progress. It also means that it will be written in “child speak”, so less chance of confusion! 

3. Use anonymous examples of work 
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This can be particularly helpful for assessing creative work, when children can be self-conscious about 

sharing personal work with the class. Alleviate this stress by collecting together examples of work done by a 

previous class (make sure there are no names on it) and use that as the basis for your assessment. Children 

could rank the examples from most to least successful and create Success Steps without the fear of 

offending their friends. 

4. Model responses 

If left to their own devices many children will just try to get away with writing “It’s really nice”, “I really 

enjoyed the lesson” as their feedback, which is no use to anyone! If you provide children with clear 

frameworks to use it can have a huge impact on the quality of their feedback and therefore their learning. 

Using a sentence starter such as “In order to improve I need to…. so that… ” ensure that children give 

specific examples of areas for improvement / areas of success and explain them fully. The use of the AfL 

Owls may help to focus their thinking.  

6. Allow time to respond 

Don’t use self-assessment as a plenary task right at the end of your lesson. In order for feedback to have 

proper impact children must have a chance to digest it and to make changes in response to it. Restructure 

your lessons so that the assessment takes place at the midpoint. Then return to it at the end of the lesson to 

review progress. 

7. Provide feedback on their self-assessments 

Once children have completed a self-assessment task, don’t just move on straight away. Spend time with 

the class discussing the quality of the feedback they have given. Get children to read out what they have 

written and have the class critique it and suggest further improvements. This will get children to really 

understand how to structure their responses. By providing feedback and spending time on it you will also 

help children to see it as something important, rather than a tick box exercise. 

 

For SEND or younger children, give them a bank of statements to choose from or simply ask them to traffic 

light their learning objective or a specific Success Step. 

 

RESOURCES 

Green Pen for editing and improving  

‘AfL Owls’  

Clear Success Steps  

Green Highlighters for self-assessment 
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PEER ASSESSMENT 
RESEARCH 

‘Peer assessment is uniquely valuable because students may accept criticisms of their work from one another 

that they would not take seriously if the remarks were offered by a teacher. Peer work is also valuable 

because the interchange will be in language that students themselves naturally use…’  

Paul Beck et al 

DESCRIPTION 
Peer assessment is a collaborative learning technique where children evaluate the learning produced by others. Peer 

assessment provides pupils with feedback on the quality of their work and often includes developmental ideas and 

suggestions. Direct links can be made here to learning objectives, Success Steps and non-negotiables. Peer assessment 

opportunities can personalise the learning experience for children and provide motivation for future improvements. 

PUTTING INTO PRACTICE 

Peer assessment can be tackled in different ways and will often be adapted according to the age group and 

the nature of the task. When the assessment is of work in books, it is highly recommended that the 

partnership or small group, place their books directly on top of each other. This way, the focus can only be 

directed towards the book on top. This is particularly relevant when working with younger children as the 

desire to share their own work can be overwhelming. Children are asked to share the work produced and 

provide feedback. Feedback can be provided in a variety of ways including the following: 

- Written feedback (in Blue Pen) 

- Verbal discussions and feedback 

- Yellow Box marking  

It is crucial that the children are given parameters within which to make their assessments. WALTs, Success 

Steps and non-negotiables are really important here. Classroom displays, sentence stems and language 

prompts can also be used to support children’s discussions. WAGOLLs can also be considered here as a 

comparison tool. The emphasis needs to be placed on motivation rather than criticism. It is also important 

that any written feedback, such as that written in blue pen, be shared at the time and not read after the 

event. This should allow for discussions around the feedback to take place. 

Peer assessment which provides feedback showing that improvements or edits are required, should be 

acted upon as soon after the feedback is provided as possible. Subsequent editing and improvements should 

be made using green pens. 

RESOURCES 

Green pen 

Blue pen 
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NON-NEGOTIABLES 

In order for our Feedback for Learning Policy to be the most effective, it is essential that we stick to the 

following non-negotiables: 

□ RAG Trays are used by the children to make a judgement on their learning at the end of the lesson 

when appropriate. 

□ All books are checked (not marked) after each session to inform planning and next steps. 

□ All children should be conferenced at least once a week in English and Maths, and a record is kept of 

this. 

□ Conferencing in Creative Curriculum is held half termly for all children, and a record is kept of this. 

□ Children use a Green Pen for self marking, editing and improving. 

□ Children use a Green Pen after conferencing. 

□ Children use a Blue Pen for peer marking. 

□ Teachers use a Purple Pen for their annotations and a Yellow Highlighter to focus attention on 

particular aspects of a child’s work. 

□ Self reflection during and/or at the end of each lesson in relation to Success Steps is integral. These 

are referenced with a Green Pen and Green Highlighter by the child. 

□ ‘Marking Stations’ are provided whenever possible. 

□ Time should be allocated in year teams for updates to assessment tracker (SPTO) throughout the 

term. 

 

IMPORTANTLY, CHILDREN HAVE NON-NEGOTIABLES TOO… 

□ When children are looking at their work and self-assessing their achievements against Success Steps, 

they should also consider their class ‘Non-Negotiables.’ These are written by the children alongside 

their teachers during Establishment Week, and may include such things as capital letters, full stops, 

underlining with a ruler and general presentation! These should be displayed in each classroom and 

consider subject specifics where necessary. 
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Feedback for learning symbols 

 

 

 
 
 

 

 

 

 

 

 

 


