
CHC Relationships Policy

CHC wants to equip the children with life skills and to help our community learn to understand the consequences and

impacts of their actions.  A restorative approach is integral to who we are as a federation and we have made this

process the foundation to every aspect of school life.  We believe in adults living and modelling these behaviours for

the children too.

Claremont and Childs Hill are restorative schools.  We believe that by using a restorative process and bringing those

harmed by conflict, and those responsible for the harm, into communication, we can enable everyone affected by a

particular incident to play a part in repairing the harm and finding a positive way forward.

The schools actively build an ethos, which promotes trust, restoration of relationships and looks to repair harm at

every opportunity.  We believe that children have the right to feel safe and feel accepted.

We aim to:

● help children grow up into confident, tolerant, considerate young people  ensure that everyone at Claremont

and Childs Hill can listen to others and feel listened to

● show children how to respect themselves and to show others the same respect

● help children to understand the needs of others

● teach children to care for their own belongings and their surrounding environment

● create an environment where education is a partnership between home and school

● be consistent

We believe that:

● all members of the community should feel safe, happy & cared for in school

● children & adults should be asked what they need in order to get the best out of themselves

● we should ‘teach’ skills to enable and empower children to make good relationships  we must provide

systems that will support children & adults if relationships break down

● any behaviour that harms/upsets a child or adult should be addressed and all parties involved should be

given the opportunity to put things right

To achieve this; children, staff, parents, carers and members of our community will:

● speak to one another in a calm manner

● work together

● listen to each other

● tell their truth

● try to understand each other’s point of view

● seek solutions which will repair any harm/upset caused

● avoid ‘put downs’, shouting and sarcasm

● actively seek to build, maintain and repair relationships

The Restorative Approach

At CHC, everyone involved in an incident is taken through the 5 stages of the Restorative Approach and is therefore

supported in coming to understand the harm that has been caused to all parties.

The 5 stages are:

What happened? Draw out each person’s story one at a time.

What do you think and feel about that? Establish what each person was thinking at the time, before and since.
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Who has been affected and how? Find out who has been harmed/affected and how.

What are the needs of those involved? Establish what those affected need to feel better, move on, repair harm

and rebuild relationships.

What agreement can we reach about the future? How do those people agree and negotiate meeting the needs

identified above and what support might they need to do this?  Staff support pupils in this process, but try to ensure

the pupils form their own agreement when possible.

This approach encourages those involved to identify ways in which a relationship can be repaired or how they can

move forward.  By giving pupils this responsibility, we are supporting them in developing their own strategies for

avoiding and resolving conflict.  We also believe that if pupils reach their own agreement, as to how to move

forward after a conflict, they are more likely to abide by it, than if it is suggested by an adult or imposed upon

them. By involving the pupils in the design of the agreement, we give them ownership over it and ensure it is helping

them to resolve the situation in their own way.

All staff working within our school use active listening skills when dealing with a conflict.  This enables them to draw

out more from those involved.

The Being Me Curriculum at CHC

We aim to teach children the importance of forming good relationships and equip them with the skills to do this. We

have high expectations of the children and believe that they should behave because it is the right thing to do and not

because they believe there will be a material benefit.  However, the school has a number of ways of rewarding

positive behaviour, for both groups and individuals, as it believes that this will develop an ethos of kindness and

cooperation.

We have developed, and continue to develop, a well thought out curriculum map, which contains the following

elements: Personal, Social, Health and Economic Education (PSHEE) lessons, Circle Times, Growth Mindset,

Establishment weeks, mental health awareness, mindfulness and the implementation of ‘The Zones of Regulation’.  All

of these are complemented by school assemblies, school visits and guest speakers, which all contribute to pupil’s

understanding and competency in managing conflict.  Discrete PSHEE lessons are taught on a regular basis to ensure

all pupils understand the key stages of the Restorative Approach and have the required skills to be able to resolve

issues with adult support or independently, where appropriate.

Learning Mentors
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We currently employ  Learning Mentors across both schools.  The role of the Learning Mentor complements CHC’s

Relationship Policy.  Our learning mentors work one-to-one with specific children to help develop their emotional

literacy, developing the required skills to resolve conflict and, in some cases, support children in specific times of

need. In addition, our learning mentors support the school community in the implementation of the Restorative

Approaches.

Implementation of the Restorative Approach

At both schools, we recognise that all children are unique individuals and therefore we are flexible in the manner in

which we address any incidences of negative behaviour.  The 5 stages of Restorative Approach underpin our

approach to behaviour issues, but we are conscious that we adapt our approach to ensure it is suitable for the

pupil’s age and level of understanding.

When working with pupils in the Early Years Foundation Stage our focus is on the initial stages of the Restorative

Approach.  Staff working with these pupils focus on helping them to grasp the concepts of feelings and how they are

caused.  Modelling, small group work, peer support and visual resources, such as photographs, are all used to

support the pupils’ understanding of the approach.  As pupils become more secure in the skills needed for each

stage, they progress to the next one.

This approach is also adapted for other pupils throughout the school.  Pupils with low levels of emotional maturity or

with Special Educational Needs can need support in recognising how their actions have affected others or how they

feel about an incident.  Pupils are supported in developing their understanding of the Restorative stages at their own

pace.

Staff use their discretion and knowledge of the pupils involved to determine how best to implement this approach

and who to involve. They also recognise that at times this approach may not prove successful and will need to be

reviewed.

Procedures - ‘What to do when things go wrong with our children’

We have set procedures, which have been developed and shared with the whole staff.  This is to ensure consistency

and accurate monitoring.

How do we record what has happened?

I. Low level corridor/classroom/playground - mini RA conference, which is unlikely to have further implications

- no recording needed. E.g. pushing on the stairs, laughing at someone, etc.

II. More serious/reoccurring dispute - mini RA conference needs to be recorded on a Restorative Approach

form and logged on Scholarpack.

III. Physical violence needs to be recorded on a Restorative Approach form and logged on Scholarpack.  If this

is a fight or severe physical violence, this needs to be referred to HoS, DHT, or AHTs immediately after the

RA, on the day, as it might result in an exclusion.

IV. Racist/homophobic incident needs to be recorded on a Restorative Approach form, logged on Scholarpack

and the HoS notified.
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The Golden Rules and the use of consequences and reminders

The Golden Rules permeate every aspect of school life at Childs Hill and Claremont and provide safe guidelines for

everyone to follow. They are specially developed for children as they encompass the key broad moral values. The

schools have Behaviour Pathways that sit hand in hand with our Golden Rules.

The Golden Rules are as follows:

Children may be given consequences or reminders according to different Golden Rules that may have been broken.

So for example if a child is off task (talking to other children when they should have been working, the Golden Rule

“We work hard” has been broken and a reminder may be given).

The schools employ a number of consequences to ensure a safe and positive learning environment. When using

consequences at Claremont and Childs Hill Primary Schools, staff ensure that they are constructive and allow the

child to learn from what has happened.  Reminders/consequences are given by the class teacher or the member of

staff responsible for the class when the incident took place.  Reminders/consequences can range from reflection time

with a member of the Pastoral Support Team,  a conversation with senior leadership, a phone call to a parent or loss

of playtime. Please refer to the Behaviour Pathway flow charts below for a more detailed outline on this.

If an incident occurs at lunch time, then it is the Meal Time Supervisor’s responsibility to resolve the issue, unless they

feel it should be referred to the Lead Meal Time Supervisor.  All incidents will be communicated with the class

teacher.  Senior staff should be consulted if there is any confusion about the Behaviour Pathway required for

individuals. .  At least one member of SLT is on lunch duty every day.

Behaviour is ‘reset’ each day after lunchtime.
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Behaviour Pathways

Key Stage 2:

Key Stage 1:
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Rewards

Positive behaviour never goes unnoticed in school and it is essential that we recognise it in a variety of ways.  It is

important to recognise how much it is appreciated and to communicate that to pupils.

 Appreciation – tell children exactly what you appreciate about their behaviour.

 Praise – be specific about what you are rewarding

We have weekly certificates to celebrate children’s success in regards to their ABC achievements (Academic Me,

Being Me and Creative Me).  Staff ensure that it is clear to the children why we are celebrating their success.

House Points

The school is divided into four houses which were named by a child; Fire, Water, Earth and Air.  House points are

awarded to individual children to recognise both good behaviour and work.  Each house aims to have the most

points by the end of the week, in order to receive the ‘House Cup’, which is awarded during Friday’s celebration

assembly.  There is also the honour of being named, ‘House of the Year’ if your house receives the most points over

the year.

Star of the week

Star of the week recognises the importance of making the right choices with our behaviour.  During an assembly, a

child from each class is presented with a medal to wear for the week.  Each teacher explains to the school why they

have chosen that person for Star of the Week and they are celebrated for their behaviour choices.

Class Dojos
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At CHC, we recognise the importance of teamwork and having a support network.  Therefore each class starts the

week with 25 dojo points, which they endeavour to maintain over the course of the week.  During the week, points

can be taken away by any member of staff who feels that the class is not working as a team. If the class ends the

week with 25 points they are rewarded.

Golden Time

Every child is awarded 15 minutes of golden time at the beginning of the week.  This is a time where we celebrate

children maintaining rights and responsibilities around school by adhering to the golden rules.  Children are able to

choose adult-led activities, which they have previously chosen.  It is important to note here that children are able to

lose minutes from their golden time if they break a golden time rule. (1 minute is deducted at a time- see ‘Behaviour

Pathway’)

The importance of being flexible - all children are individual

Please note: If the ‘everyday’ measures listed above have limited effect, we move to another stage of the process.

However, this policy is reactive to the child and thresholds are flexible depending on the type and number of

occurrences of the incidents.  This ensures we are consistent to our principles, but flexible in our practice.  This

generally takes place in the Stage 5 meeting of the ‘Behaviour Pathway’, which may involve a more in depth look at

the child’s behaviours and the setting up of interventions to improve their behaviour.  These might include:

 Regular catch-up when the child is collected

 A weekly report card

 A personal sticker chart

 Actions and Consequences

 Regular meetings with parents to discuss progress

 Work with a learning mentor for emotion support

 Pastoral Support Plan

 Behaviour Plan

 PenProfiles

 1:1 Support from our therapists

 Risk Assessment

 Meeting between Inclusion Manager (if an area of SEN has been identified), Assistant Head, Deputy Head or

Head of School and parents to discuss the issue and decide on action.

We remind ourselves at this point that ‘the behaviour is the problem’ not the child.  This discussion often takes place

in our Wednesday child centred briefing with all staff, or weekly meetings between the Learning Mentors, SENCO,

Assistant Head and Head of School.  To support this process, we may need an internal exclusion. This may involve

the child spending either half or the whole day working on their own.  This will involve the Senior Leadership Team

ensuring the child’s needs are met.  They have their lunch on their own and do not attend assemblies or go to

playtimes.

In the most serious cases, where all interventions have failed, or where behaviour is dangerous or a threat to another

child or member of staff, we may use exclusions. We do not wish to exclude any child from school, but sometimes this

may be necessary.  Guidance on exclusion from schools is given from the DfE document ‘Exclusion from Maintained

Schools, Academies and Pupil Referral Units in England: A guide for those with legal responsibilities in relation

to exclusion 2012’. The Head of School and/or the Deputy Head Teacher, in consultation with other members of the

Senior Leadership Team, will be responsible for judging whether an exclusion is appropriate.

a) fixed term (‘temporary’) exclusions. This involves the child being asked to remain at home for a defined period.

During this period, responsibility for the child passes to the parents.  The Head of School informs the Governing Body

about any fixed-term exclusions beyond five days in any one term.

b) permanent exclusions. The decision to exclude a child permanently is a serious one and governors should be

kept fully informed as the process goes on.  Permanent exclusion is not normally considered, unless there have been

a number of fixed term exclusions first, but in extreme cases a permanent exclusion may be appropriate.  The Head
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of School will inform the Governing Body about any permanent exclusion.  The Governing Body cannot either

exclude a child or extend the exclusion period made by the Head of School.  If it is appropriate, the school will

facilitate a managed move.

All of these processes will include one of the methods from the RA toolkit, such as an RA conference or mediation.

Staff Training

At Claremont and Childs Hill Primary Schools, we ensure we have a whole-school, consistent approach to managing

behaviour issues.  New staff, who join the school, receive training in the Restorative Approach and are briefed in the

school relationships policy.  Refresher training in the Restorative Approach is to be provided for all teaching and

support staff on a regular basis, in order to maintain confidence in this approach.  This includes our Meal Time

Supervisors.

Parents

Parents are aware of the procedures at Claremont and Childs Hill Primary Schools, and are encouraged to ask

about, and become actively involved in RA. As a school we offer parent circles and teach parents about the basic

principles of RA and how to use it in their homes.

Monitoring

The Executive Headteacher monitors the effectiveness of this policy.  They also report to the Governing Body on the

effectiveness of the policy and, if necessary, make recommendations for further improvements.  The Governing Body

has a legal responsibility to bring the contents of the relationship policy to the attention of parents at least once a

year.  At Claremont and Childs Hill Primary Schools, we do this by publishing the policy on our website and through

newsletters or email.

The schools keep a variety of records concerning incidents of misbehaviour.  We keep a record of any incidents that

occur and require the use of RA.  Copies of Behaviour Contracts are kept in a folder, which all staff have access to.
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